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Foreword

| believe that we have embarked upon
an exciting new venture in formulating a public
policy for the development of our Nation's chil-
dren. The materials presented in this volume
are one result of this venture.

In order to benefit from the experience
of those outside of government, the Office of
Child Development, in cooperation with the Office
of Economic Opportunity, funded a Child De-
velopment/Day Care Resources Project. This
Project enabled a broad-based and representa-
tive group of non-governmental child develop-
ment experts, practitioners, and parents to bring
fresh perspectives to the questions of methods
and goals for the Nation's day care efforts.

The Project included planning, preparing
and publishing a series of handbooks on day
care practices appropriate for infants, preschool
and school age children. In addition, twenty
child development and education resource ma-
terials were modified for use in day care, and ten

SAM GRANATO
OCD Project Manager

resource papers on day care were prepared.

Under the direction of Dr. Ronald Parker,
more than 200 individuals were involved in this
national effort. Many of the issues they addressed
are complex and controversial, and | should em-
phasize that the following material represents a
consensus of the contributors' views.

| believe that the ideas and suggestions
contained in this and the other handbooks in the
series will be of invaluable assistance to those
wishing to provide the best possible care for the
Nation's children. They do not attempt to provide
all the answers or to lay down a set of inflexible
rules. However, | regard them as excellent state-
ments of our current knowledge about develop-
mental day care.

It is the responsibility of the Office of
Child Development to make such knowledge
available to all who can use it. Our goal is to
raise the quality of children's lives. The publica-
tion of this series is one step on the way to
achieving this goal.

L et

Director
Office of Child Development
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Introduction

WHAT IS SCHOOL AGE DAY CARE?

As a society, we are committed to the
principle that all children have a right to the
kind of care which is essential for their best
social, emotional, and intellectuali development.
To achieve this goal, it is important to promote
community institutions which support family
life and help children fulfill their potential. Day
care for school age children may be seen in light
of these broader objectives.

Day care is a service for children, the
family, and the community. All good programs
share at least two features: They add to and
strengthen the kind of care and guidance pro-
vided by parents; and they aim at providing the
child with experiences which will encourage the
healthy growth of his body, intellect and per-
sonality.

The Office of Child Development is pub-
lishing a series of Handbooks about day. care
to provide people interested in directing and
working in day care with information about chil-
dren and programs. This publication, Serving
School Age Children, concerning the out-of-school
or day care of children from ages six to fourteen,
is one of the series.

Day Care and the Family

Why should there be day care for school
age children? The answer is that the needs of
families and developmental needs of many chil-
dren during these important years are not ade-
quately being met. There is increasing apprecia-
tion of the needs of the “latch key” child who
returns from school to an empty house. For
other children, there is no place to play, noth-
ing to do, and nowhere to go before school and
after school closes. Some young people need a
caring adult who can listen and respond to spe-
cial communications. For broken families, day
care can bring a man into the lives of father-
less children or a woman into the lives of chil-
dren whose mother may be absent or ill.

As more women work there is need for
a place where a school age child can be cared
for and fed before school hours, sometimes dur-
ing lunch period, and after school. In all spheres
of society, there is a need for ways in which
adults can be brought into the lives of chil-
dren and in which families can be brought to-

gether for mutual support, help in child rearing,
and friendship.

Day care both supplements what a fam-
ily can provide and is in the service of support-
ing family life. School age children normally
spend much of their time away from the family,
and day care for these children provides a well-
planned way for the children and families to
benefit from these away-from-home hours.

Day Care and Schools

The school is the central institution,
outside of the family, which deals with children.
Next to the family, school is the chief place where
children learn about cultural values and formal
knowledge. Day care can supplement and con-
tinue what the school offers by providing dif-
ferent types of human experiences in different
settings, as well as by helping the child in the
process of formal learning.

By and large, schools are limited in sev-
eral ways. First, they are available for only part
of the day (8:30 a.m. to 3 p.m, approximately),
for part of the week (Monday through Friday),
and for part of the year (September through
June). Second, they provide mostly formal set-
tings for learning in which children are expected
to conform to the needs of the class. Third, they
emphasize relations in which adults and children
work together. As a child gets older, they place
less emphasis on relations in which a child
can feel emotionally close to an adult, explore
his feelings, and communicate about personal
issues.

Day care can be a valuable supplement
to a child’s opportunities. It can be available be-
fore and after school, on weekends, and dur-
ing vacations. In day care, adults can respond
to the child’s individual needs. In comparison
with school, the structure of activities is more
flexible and there is less pressure to acquire
specific skills on schedule. In day care, a child
can form meaningful relations with one or sev-
eral adults who might remain available to him
for several years. Finally, the day care program
can bring children and adults together in activi-
ties that are fun and which generally improve
the quality of the child's life.

Day Care and the Community

Day care is not entirely new in our so-
ciety. Boys' and girls’ clubs, settlement houses,
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Scouts, and other organized neighborhood and
youth activities have been available to school
age children for many years. They play an im-
portant role in the lives of school age chil-
dren, especially those above age 8 or 9 years.
For many children, such community institutions
probably supplement the family and the school
in the ways described above for day care pro-
grams.

However, community organizations such
as athletic or girls’ clubs are usually limited in
what they intend and are able to provide. Hours
of participation may be restricted. The scope of
activities may be narrow. Families may not be
involved. The special needs of individual chil-
dren may not be systematically evaluated and
met. Nutritional programs may not be available.
It may be difficult for a child to find a quiet
place to study.

Thus, day care can supplement avail-
able community resources for children and youth.
The day care program should build on the
foundations available in the community and not
attempt to create new programs where there
are already good ones. School age children
should be helped to make use of the oppor-
tunities for learning, friendship, and fun that
their community offers.

Day Care as a Supplement

The day care program for the school
age child may be a parent substitute in his
own home or a home-base away from home.
For the older child, it may be a place where
he can check-in, eat, spend a few minutes in
discussion, and then go out to other activities,
to an after school job, or to study. it may be
somewhere where he is known, where his various
activities are organized, and where he can find
the warmth, security, and friendship required
by all humans regardless of age. For the younger
child, who generally spends most of his out-of-
school time based around his home, day care
can provide a second home-base with directed
activity, structure, and guidance.

Day care for school age children must
be seen in terms of the functions it serves. It
provides activities, guidance, and human rela-

tions to children and supplements what is avail-
able from the child's family, school, and com-
munity. However, because of the broad scope
of social relations and the needs of school age
children, the organization of day care in this age
period is much more diversified and flexible than
for younger children.

For school age children, it is easy to
lose sight of the functions of day care because
of the variety of forms it may take. Day care
for the school age child can be organized around
his own home, a neighbor's home, a center, a
school, or some other institution. In our sense,
a program in any of these places may be day
care. Day care, however, is different from an
advanced version of babysitting and from in-
formal arrangements where a child just drops by
a neighbor's house or a center. In day care, a
parent entrusts the child’s care explicitly to an-
other adult. The other adult accepts responsi-
bility in a mature, caring way for the child. And
there is thoughtful provision to meet the child's
developmental needs.

In the past, there has been little public
response to the day care needs of school age
children. However, these needs are becoming
more clear. First, the nation is more aware of
the needs of children and youth and is more
concerned about the special problems young peo-
ple face today. Second, there are proposals for
poverty-level families which encourage mothers
to get training, to go to work, and make use of
day care facilities for their children. Communi-
ties face the responsibility for planning, organiz-
ing, and implementing day care programs for
school age children. _

This Handbook has been prepared to
guide community groups and individuals in their
efforts to create good programs for school age
children. Mot much is known about this area.
This Handbook reflects what is known and shows
how much work has to be done. The Handbook
accepts two basic assumptions.

(1) Day care must aim at meeting each
young person’s developmental needs.

(2) Day care should strengthen, support, and
suppliement the family, the school, and
other community institutions.

e —— e — e s




CHAPTER ONE

THE SCHOOL AGE CHILD

Operating a day care program is a diffi-
cult, administrative job. Director and staff may
be involved with licensing, inspections, facility
construction or renewal, hiring, training, re-
cruiting families, food management, equipment,
and countless other details. The practical prob-
lems of managing such a program can overwhelm
a staff and the developmental needs of the chil-
dren may be pushed into the background. Day
care staff must think as clearly about the social
and emotional needs of the children and fam-
ilies as they think about the practical problems
of keeping the operation going. The aim of this
chapter is to make these needs clear.

PERSONAL GROWTH FROM 6 TO 14 YEARS

Think about the differences between the
first grader and the youth in high school. They
are worlds apart in emotional maturity, ability
to do things for themselves, social relations with
friends of the same and different sex, interests,
and skills. The six year old is just learning to
read; the fourteen year old may read everything
that an adult does. The six year old depends
on his parents and may brag about how great
his father and mother are. The fourteen year
old may insist on being independent and may
often look for ways of showing his parents’ limi-
tations. The process of change in thinking, un-
derstanding, feeling and socially relating be-
tween ages six years and fourteen years is the
resuit of development during the school age
years. Other words for this same process are
maturation or personal growth,

Children in this big age range are so
different that it is useful to discuss different
groups. The children can be divided by age,
educational level, or general emotional and so-
cial .development. These groups are shown in
the following chart:

Age range Education range

68 Kindergarten through
third grade
8-11 or 12 Fourth through seventh

12-13 or 14 Junior high school
14-16 Freshman and sophomore,
high school

Early elementary

school period

Late elementary

grade period

Pre-adolescence or early adolescence
Early adolescence

Sometimes you will hear middle child-
hood called the "latency period.” This scien-
tific term comes from a theory that during this
period a child's aggression and sexual feelings
are relatively less powerful (or, in other words,
are more latent) than they are earlier in life
and than they will be during adolescence. This
theory may not be completely true. Yet, chil-
dren during middle childhood tend to be less
emotionally in upheaval than before or after,
and do usually get more involved in work and
hobbies. This has been called a period of in-
dustry.

Children develop differently. Some chil-
dren may be developmentally advanced, so that
they are already in adolescence during elemen-
tary school when other children are still de-
velopmentally in middle childhood. Other chil-
dren are slower and may not reach adolescence
until late in high school. Some children may be
educationally advanced and einotionally develop
at the usual speed so that they may do high
school level work at age 11 but emotionally and
socially act like pre-adolescent children.

To provide good day care, a worker must
understand the child’s educational and develop-
mental needs. Children develop at different paces
which depend on genetic endowment, experi-
ence, family background, physical constitution,
social and cultural expectations, and other fac-
tors. You cannot know what these needs are
just from knowing the child's age. In the next
sections, the typical behavior of children at the
different stages will be described. The major
questions are, “What helps a child develop and
how can a day care program be of use?”

Development range

middle
childhood

8 9
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MIDDLE CHILDHOOD

Development of the elementary school
age child (ages 6-11 years)

School entry can be quite a shock to
the child who is making his first separation
from home. If a child has been in a nursery
school, day care, or kindergarten, going to reg-
ular school may not be too big a change in his
life. But for all children, school provides new
opportunities and makes new demands.

Typically, a pre-schooler at home or in
a nursery program has a great deal of indi-
vidual attention and freedom. In a day care or
preschool program, he is usually allowed to
move around a lot during the day, to choose
activities that are of interest to him, to ex-
press himself emotionally, and to make himself
physically comfortable by sitting on the floor
or lounging about. If he is at home, he can
pretty much be master of his own schedule
and nap, eat, and play as it suits him and is
tolerated by his caregiver.

This changes in school. In school, a
child is expected to sit in one place for longer
periods of time, to stay with the activities as-
signed by the teacher, and to restrain his emo-
tions and “act like a big boy.” Instead of doing
what is fun to him, he is expected to apply him-
self to learning. His class is filled with many
children who are strangers and he may feel
bewildered in a school which has so many hall-
ways, rooms, and people.

School readiness. Most children are
well-prepared to deal with the new tasks involved
with school. Early in the elementary school years
children show rapid improvement in their ability
to think, speak, and remember details. They be-
come more capable of caring for themselves,
and eat, dress, wash, and go to the toilet more-
or-less independently. Children during this age
become increasingly able to sit still and con-
centrate.

The child's social interests broaden.
Earlier, a child may have been interested in his
playmates and their opinions about him. By
early elementary school, peers of the same sex
take on even more importance in shaping a
child's behavior. In addition, the child may see
his teachers as ideal people. He begins to sepa-
rate himself, little by little, from his family.
This is a normal process of forming a separate

10

identity as an individual. 1t is always interesting
to see how a child reacts to meeting a teacher
in a store, especially if the teacher is with her
husband and own children. Elementary school
children typically become quite bashful and yet
excited, and they are still relatively surprised
that their teacher is a person with a personal
life.

Imaginary friends. During the process
of taking another step away from the family
emotionally, the child may create an imaginary
friend. Many children from ages 3 to 8 or so
have these friends, who usually are another child
or adult, but can be an animal or some mixture
of animal and person. The imaginary friend is
always on the side of the child, although some-
times he can be described by the child as be-
ing quite vicious to other people. Imaginary
companions are a sign of a good imagination
and are often invented by the most creative,
healthy children. Sometimes, it is hard for adults
to tell if the child really believes in the com-
panion. Of course, the child understands that the
imaginary friend is different from a real friend,
but his belief in the imaginary friend may grow
stronger at certain times of stress.

Feeling capable. A school age child feels
a real involvement in his activities, he or she
often approaches even fun activities, like learn-
ing to play baseball or swim, as if it were serious
business. Work is associated in part with fun,
though some of it is also usually frustrating.
The greater fun for the child, of course, is the
satisfaction of finishing a game or task with
mastery. The child's growth of identity during
this stage centers around two types of feelings
about himself. He normally strives to feel ca-
pable and industrious. On the other hand, he
becomes concerned about how he compares with
other people and whether he is inferior to other
people. Usually, children during this stage will
experience both types of feelings at different
times. The feelings that are supported by his
family and community may shape his later per-
sonal identity. If he is made to feel capable,
he will begin to feel capable.

Games and mastery. Mastering tasks
and controlling his environment are important
steps in emotional development away from early
childhood. This development is clear in the
changes in the way the child plays. The play of
younger children tends to be spontaneous or in-
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volves acting out themes like playing house or
cowboys. Elementary schoo! children start to
play games that are handed on by tradition, like
football, stickball, and checkers. They may argue
about the rules more than play the game. Even
children who at a younger age were very imagi-
native with playing with dolls, toy soldiers, and
cars may now spend much time arranging play
equipment and deciding who should play with
what. In the name of being “fair and square”
with each other, two boys may really battle over
who gets how many pieces of play equipment
or who really should go back to “start’ on the
board. Some games like “the dozens” allow chil-
dren to explore feelings in a controlled way.
They have accepted “rules” about what is fair.
Other games, like “buck-buck-how-many-fingers-
up,” allow a child to jump on and wallop an-
other child in a way that is accepted by his
friends. These games help children express their
feelings in a conventional manner. Games like
these are possible at this developmental period
because most children know how to bring their
behavior under control during and at the end
of the game. A child must know with whom he
can play “the dozens” and when to stop. This
requires intelligence, experience, sensitivity, and
the ability for self-control.

Children often begin collections during
this period, another sign of the increased in-
terest in doing things in a regulated fashion.

Clubs. The club becomes a social unit
which can have real meaning for a child for sev-
eral reasons. It provides a way of organizing
a variety of interests and needs. Children start
clubs on their own, which usually have a rela-
tively short lifespan. Sometimes, especially if
an adult gets involved, a club can persist for
a whole academic year or more. Clubs are like
games, with special rules, but they often involve
secrets, intimacy, and a sense of really being
special. Children during this period become quite
aware of what it means to belong to a group
and what it means to be excluded from a group.

Children who are interested in acting
like adults quickly pickup the moral and ethical
values of their peers and community. Because
children like to form clubs and keep others out,
one unfortunate development during this pe-
riod may be behavior based on racial and eco-
nomic discrimination if this is the model pre-
sented by adults.

General development and school. There
are, thus, many developmental factors which
prepare children for formal education during
middie childhood.

, Clearly, children are ready for schoo! and
formal education when they show natural curi-
osity, interest in learning rules, ability to con-
trol their impulses, pleasure in industry and

activity, and increased capacity to think ra-
tionally. When a school is receptive to a child's
needs and ambitions, the school can become the
child’s most exciting and central concern. The
other side is equally as true. For a child to be
successful and enjoy school, he must have the
necessary emotional, social, and intellectual ma-
turity. Sometimes, children need extra time and
attention to achieve the maturity they need
for academic learning.

Sexual development. Many ideas about
sexual roles are now being questioned. Scien-
tists and poets have known for a long time that
men can have tender feelings and love flowers
and that women can be strong-willed and love
power. However, social forces in the past have
tended to stereotype men and women just as
they have tended to stereotype people by race,
class, and ethnic background.

Elementary school age children have tra-
ditionally played in groups of the same sex,
and each sex has traditionally played its own
kind of games. However, the ideas expressed
through the games about growing up, learning,
understanding one’s feelings, and the like may
be similar. It is not clear how much the new
freedom about sex roles will change behavior
patterns during this age period. Boys and girls
may be slowly integrated into football or cook-
ing groups. They already have been integrated
into math clubs and baseball. We now realize
that some boys may be normally interested in
cooking, and that some girls may be interested
in football. Old sex roles prevented this kind
of inner freedom for a boy or girl to choose.

During the middle childhood years, boys
and girls may love a person of the same or dif-
ferent sex who seems to respect and appreciate
them and who seems important in their eyes. It
is common for school children to love their
“beautiful” or “handsome” fourth grade teacher.
A sensitive teacher knows how to handle chil-
dren who have such feelings with respect and
a sense of reality. Many a boy's first love out-
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side of his home has come to grief when he
realizes that Miss Clary is Mrs. Clary.

Boys and girls during this period often
will have nothing to do with children of the
opposite sex. A boy may say “ugh” at the men-
tion of a girl's name and be friendly only with
other boys. Usually, this boy will form a strong
sense of himself as a man and be interested
in girls a few years later.

There is nothing wrong with a child
mooning over his teacher, avoiding children of
the other sex, or becoming close to children of
his own sex. It is also normal for children during
the early years of school to talk about their
bodies and, at times, to compare themselves.

Problems during elementary school period

There are several major problems of de-
velopment which might occur during this period.
The day care worker should be able to recognize
a child with an emotional problem. With this
knowledge, he can bring the child's difficulties
to the attention of parents, and can be of more
use to the child and family.

Learning problems. By far, the most
common problems that bother children during
this age period are school problems. Children
can have problems in learning for many reasons.
A child may be physically immature or emo-
tionally not ready. Other children may suffer
from physical problems that were not as yet de-
tected, for example, hearing or vision problems.
A child who is anxious or worried about his fam-
ily life or his own feelings, a child who is hun-
gry or sleepy, or a child who is frightened may
show troubles in school although he is mature,
intelligent, and capable of learning. Some chil-
dren have specific problems with language; oth-
ers have general problems in body coordination,
telling their right hand from their left, and clum-
siness which are associated with troubles in
reading and writing. In certain situations, a
bright child may act as if he were stupid. This
may be the case when a child feels that what
he does will not be appreciated, when he is
frightened by the situation, or when the child
cannot allow himself to do something because
of emotional blocks to being active or creative.

Hyperkinetic behavioral disturbance.
This condition has different names, including
minimal brain damage, hyperactivity, and hyper-
active behavior syndrome. There are serious
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arguments about this condition. Most specialists
believe that there is such a condition which is
usually noticed in children around age 6 or 7
and which is very important to accurately diag-
gose and treat. Children with this condition
nave a hard time paying attention to something
and are easily distracted. They have difficulty
controlling their own behavior. They move around
a lot without a purpose and without thinking.
Sometimes, they can be aggressive toward
other children, break things for no reason, or
seem unusually irritable. Most of these children
have real trouble in making friends and may
be quite nagging with adults. They have trouble
showing warmth and affection. Children with this
condition often are strikingly different in their
actions and feelings than the other children in
their family.

Nobody knows the cause of the hyper-
kinetic behavioral disturbance, although it may
be related to physical problems at birth, pre-
maturity, maturational changes, illnesses, en-
vironmental stresses, and the like, or to a com-
bination of factors. What is important is that a
child who has this condition needs to be care-
fully diagnosed by a specialist. For some chil-
dren, different kinds of educational techniques
and tutoring are useful. Others may need psycho-
logical treatment and their parents may need
counseling. Others may need medication, e.g.,
stimulants, prescribed by a physician. The stim-
ulant medications work for some children be-
cause they increase the child’'s ability to pay
attention. When a child is appropriately treated,
he becomes lively and active in a normal way.

The hyperkinetic behavioral disturbance
can be separated from normal activity and live-
liness of children during this age period be-
cause the hyperactive child moves thoughtlessly
and without real pleasure. Unlike his peers, he
is not successful in his work and does not get
a sense of being industrious. Instead, the hy-
peractive child often feels inferior and sad. Many
of these children develop severe school prob-
lems and perhaps lifelong emotional difficulties
if they are not adequately diagnosed and treated.

School fears. It is not unusual for a
child to be frightened about going to school at
first. Probably the majority of children are up-
set during the first weeks and many children
are upset once-in-a-while during the whole first
year of school and then at the start of each
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semester. Extreme school fears, sometimes
called school phobia, are different from this nor-
mal worrying. A child with school phobia may
be so terrified by going to school that he fights
to stay home, collapses in tears in the school,
and acts in a panic as soon as he is left in
school. School phobia can take other forms.
For example, a child with school phobia may act
sick on school days, develop a headache, have
a stomach ache, or vomit. A child frightened of
school may get himself into an accident to stay
home, stay up all night so that he is too tired
to go to school the next day, or simply play
hookey.

Often, children with school phobia come
from families where the parents have not given
the child enough opportunity to act independ-
ently before the time of starting school.

Difficult experiences in school may also
play a role in making a child frightenad to at-
tend. An overly strict or unsympathetic teacher,
problems with other children in the school or
class, racism, and many other factors may make
a child feel out of place, worried, or frightened
in school. In trying to understand the reasons
for a child becoming frightened by going to
‘school, these realistic worries must be evalu-
ated and dealt with.

In the most frequent situation, a child
with school phobia and his parents need sym-
pathetic and thoughtful help. Usually, both the
parents and the child have difficulties with sepa-
ration from each other. These difficulties must
be understood for the child to be able to re-
turn to school comfortably and to develop well
in other spheres too. Staying away from school
for a long time, however, can in itself make a
child frightened of returning and increase his
general problem in separation. Thus, most spe-
cialists feel that it is good for a child to be
brought to school as soon as sensible, as part
of a general plan of help, and before he gets
set in a pattern of staying away. A working
parent may need help from an adult outside
the family to have the child brought to school.
This should not be done in an angry or pun-
ishing way. On the other hand, the adults should
not be unsure about it either. It is important
for the parents, school, and day care program,
to keep in mind that getting the child to school
is not the end point. It may be only part of a
process in which the child and his parent may

need nrofessional help in understanding a fam-
ily difficulty.

The child who is frightened to come
to school because of difficulties with the teach-
ers or other students may have a general emo-
tional problem. But this is not always the case.
He may be in a realistically difficult situation
where any normal, healthy child would be fright-
ened or worried and would try to escape. The
child who is isolated because of his race or
ethnic background, the sensitive child who is
bullied by school toughs, the child who is not
understood by his teachers, and other such chil-
dren, may in no way have problems with their
development or difficulties separating from their
parents. To the contrary, these children may
really be competent, eager students who are the
victims of social tensions which surround and
disturb many children today. To be of help to
the child who avoids school because of realistic .
problems in the school itself, teachers, parents,
and the community must work together to bring
about changes in the school and, at the same
time, to provide alternatives for individual chil-
dren who are in need of special help at the
moment.

Destructive children. Many school age
children have problems with fighting, breaking
things, being a bully, lying, stealing, cheating,
and demanding attention in other ways. These
children, sometimes called “externalizers” be-
cause they put their inner problems outside on
the world, often are difficult to handle in school
or programs. Frequently, these same children
have other problems that show how unhappy
they are, too. For example, they may suffer from
speech problems, bedwetting, restlessness, and
physical complaints. They may have the same
kinds of problems with paying attention as chil-
dren with the hyperkinetic behavioral disturb-
ance, and may need the same kind of medical
and educational "help.

Children who are destructive and un-
social may come from backgrounds where par-
ents are under too much stress to help them
organize their behavior. They may be children
who are themselves under too much pressure
from their own impulses. Or, they may be chil-
dren who for a variety of complex reasons are
not “at home" in the school or program. The
important point is that the child is not happy
and would be more satisfied with himself if
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given the appropriate help and structure. De-
structiveness and antisocial behavior may ap-
pear in children who have developed well, if they
are under some stress that is too much for
them. It is very important to make this distinc-
tion between the child who has never had the
opportunity to mature and the child who has
matured but who has lost some of his mature
controls because of stress. Some destructive and
unsocial behavior is typical of the play of some
neighborhoods. These young persons will need
the chance to learn from experience how to be
“tough” and able in other ways.

The child who has never matured re-
quires firm structure and limits. Specialized
counseling is often valuable to prevent a long-
term psychological problem. The child who has
matured but who now is having trouble with his
feelings may require only warmth and comfort
until he pulls himself back together. Both kinds
of children need help, but the help must be
suited to the special problem.

Timid children. Children who are sad,
withdrawn, lonely, fearful, and submissive do
not always get the response from adults that
the overactive, destructive child does. These
children are sometimes called “internalizers” be-
cause they keep their problems inside them-
selves. They are often underactive, pokey eaters,
whiny, and without friends. Many of these chil-
dren also show an unusual concern for keeping

everything too orderly.
Sometimes a parent may say that she

wished that this kind of child would “let go"
for a while and just mess the place up. Teachers,
however, are often too busy to notice the timid
child who may look like a “good student” while
he is really quite miserable.

Timid children may be afraid to do any-
thing new. They may be afraid of their own,
strong feelings, or insecure in their relations
with their parents.

It is important to realize that these
children, too, can have problems in paying at-
tention to things. Sometimes, a child may ap-
pear quiet and withdrawn because he really
cannot understand or pay attention to what is
going on about him.

The best way of handling a timid, quiet
child depends on the nature of his problems.
If he has never had the opportunity of expressing
himself because his house was too small and
his parents overworked, he might need per-
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mission to really move around a lot. If he is
insecure because of stresses in his life, he may
need emotional reassurance. If he has a prob-
lem in paying attention, he may need special
educational and medical treatment. If he is
emotionally confused, he may need psycho-
therapy.

The child who is “tco good” may be
troubled as much as the chi